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ABSTRACT 
 
This research examines one Hong Kong primary school’s experience of implementing 
cross-curricular teaching, including the English teachers’ understanding of 
cross-curricular teaching and the factors influencing the implementation of such 
curriculum reform. Focus group interview with five experienced English teachers and 
individual interviews with the English panel head, Curriculum Coordinator and 
School Principal were conducted to discuss the research questions. Findings from the 
study suggested that English teachers had insufficient understanding on 
cross-curricular teaching. Moreover, the factors influencing the implementation of 
such curriculum reform were on different levels including teachers, the support within 
the school, the external support from the government and the societal educational 
culture.  
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CHAPTER ONE:  INTRODUCTION  
1.1 Background of the Study 
At the start of the twenty-first century, the Education Commission in Hong Kong 
reviewed the existing Hong Kong education system and proposed strategies for the 
curriculum reform. It proposed that “all existing subjects are suitably incorporated 
into eight Key Learning Areas (KLAs) in the curriculum framework” and “every 
student should gain a balanced exposure in all these eight KLAs during the basic 
education stage” (EC, 2000, p. 59). Therefore in 2002, the Curriculum Development 
Council developed a new Key Learning Area Curriculum Guide for English language 
education. In this curriculum guide, it presented a number of recommendations on the 
curriculum reform in which one of the recommendations was to encourage integrated 
knowledge among subjects. A proposed schedule that outlined the focuses for English 
Language Education curriculum development in the medium term (2007-08–2010-11) 
included school and teachers “develop modules of learning to foster closer links 
across KLAs and to encourage flexible, coherent and integrated organization of 
learning experiences” (CDC, 2002, p. 7). The curriculum guide also suggested that 
teachers can use cross-curricular approach in the school-based curriculum planning.  
It pointed out that cross-curricular teaching and learning can help learners to widen 
and deepen their knowledge and experience across the Key Learning Areas coherently. 
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Moreover, learners will be motivated when they can make linkages among the ideas 
and concepts in the Key Learning Areas.  
 
1.2 Hong Kong educational context v.s. Educational context in Western countries 
Primary school teachers in Hong Kong are specialized in the subject that they teach.  
In 2005, the Education and Manpower Bureau listed guidelines on specialized 
teaching in primary schools. This is to enable teachers to focus on the teaching of the 
subject they specialize in (EMB, 2005). As a result, one class will be consisted of 
different subject teachers. In contrast, other countries such as Australia, Ardzejewska 
et al. (2010) mentioned that the primary teachers are considered as generalists and 
they should have the ability to teach all the subjects. Also, in the United Kingdom, the 
Department for Education states that primary school teachers should be 
knowledgeable in all the subjects across key stages 1 and 2. The primary education 
systems in Australia and the United Kingdom show that class teachers are responsible 
for teaching all subjects. Teachers as generalists might be able to carry out 
cross-curricular teaching easier than teachers as specialists.  
 
1.3 Cross-curricular teaching in Hong Kong  
With the curriculum reform being carried out for a decade in Hong Kong, an 
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evaluation study on the implementation of the revised English language curriculum 
was conducted in 2011 (Tong et al., 2011). One of the questions required teachers and 
panel chairs to evaluate whether their schools have provided more opportunities for 
collaboration between teachers of different subjects to establish cross-curricular links 
as a result of the revised Curriculum. There were 20.2% of the teachers and 19.3% of 
the panel chairs disagreed with the statement. This might indicate that the revised 
curriculum did not bring large impact on the school’s implementation towards 
cross-curricular teaching.  
 
1.4 Research objectives 
This research aims at examining one school’s experience of implementing the 
curriculum reform on cross-curricular teaching, including the English teachers’ 
understanding of cross-curricular teaching and factors influencing the implementation 
of this curriculum reform.  
 
1.5 Outline of the Dissertation  
This paper consists of six parts including the introduction: in the second chapter, a 
literature review on the definition of cross-curricular teaching, reasons for 
cross-curricular teaching, implementation of cross-curricular teaching, challenges of 
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implementing cross-curricular teaching, the factors influencing the curriculum reform 
and the research gap will be presented. In the third chapter, I will explain the 
methodology of this research, including the participants, procedures and data analysis. 
The findings of the research will be presented in chapter four. Discussion of the 
findings will be presented in chapter five. Lastly, a conclusion and limitation of the 
research will be made in chapter six. 
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CHAPTER TWO:  LITERATURE REVIEW 
2.1 Definition of cross-curricular teaching 
According to the English Language Curriculum Guide (Primary 1-6) prepared by the 
Curriculum Development Council, cross-curricular approach of teaching and learning 
refers to “a way of organizing learning and teaching which makes use of connections 
in knowledge and skills across different KLA or subjects” (CDC, 2004, p.351).  
 
Barnes (2011) also suggested that “cross-curricular learning occurs when the skills, 
knowledge and attitudes of a number of different disciplines are applied to a single 
theme, problem, idea or experience” (p.53). It is preferable when cross-curricular 
methods can encourage independent learners to work in groups collaboratively, to 
solve the problems together and to come up with creative ideas. 
 
2.2 Reasons for implementing cross-curricular teaching  
In the curriculum guide published in 2002, it mentioned that cross-curricular teaching 
enables learners to learn English more effectively through exposing them to different 
themes and topics. They can also gain subject knowledge and deepen their skills and 
attitudes across Key Learning Areas. Moreover, they can increase their learning 
motivation when they are able to make links among subjects (CDC, 2002). The 
13 
 
curriculum guide published in 2004 which was in support of the 2002 curriculum 
guide, further elaborated the aims of establishing cross-curricular linkage in 
school-based English Language programme (CDC, 2004). It pointed out that through 
participating in the tasks or activities that are related to one or more Key Learning 
Areas, learners’ language skills can be developed and their experience of language 
learning can also be enriched. Moreover, learners can make links among the concepts 
and ideas they learnt in different Key Learning areas, build up their knowledge and 
apply them through cross-curricular approach of learning. Apart from that, 
cross-curricular approach of learning enables students to develop different generic 
skills. These skills can enhance students’ values and attitudes towards learning, 
especially on building up a mind set of lifelong learning.  
 
Hayes (2010) mentioned that cross-curricular teaching and learning is related to 
constructivist view of learning as children can work together with their peers and 
learn from their direct experience. Kerry (2011) also pointed out that cross-curricular 
teaching not only can build up children’s diverse knowledge, but also their 
individuality. Cross-curricular teaching creates interaction between teacher and 
children, and between peers. While it enables students to achieve the learning goal, it 
also builds up children’s identities, self-image and self-esteem.  
14 
 
2.3 Implementation of cross-curricular teaching 
2.3.1 Implementation of cross-curricular teaching: Hong Kong context  
In the Key Learning Area Curriculum Guide of English Language Education 
published in 2002 and 2004, they suggested that English teachers are encouraged to 
work closely with teachers of other Key Learning Areas to promote language learning 
through a cross-curricular approach (CDC, 2002; CDC, 2004). The guidelines 
suggested three ways to develop cross-curricular modules of learning. Firstly, English 
teachers can collaborate with teachers of other Key Learning Areas to set up a scheme 
of work. They can develop materials and activities for learning, teaching and 
assessment and evaluate them. Secondly, English teachers can facilitate learners to 
develop a broad range of generic skills such as collaboration skills, creativity, 
information technology skills, etc. so that they can apply in other Key Learning Areas. 
Thirdly, English teachers can provide opportunities for learners to discuss the topics 
they are working on the other Key Learning Areas in English. Apart from planning 
the activities inside classroom, schools are encouraged to include half-day or whole 
day activity sessions shared among different Key Learning Areas, which allows 
students to apply and integrate the knowledge and skill that they learnt.  
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2.3.2 Implementation of cross-curricular teaching: the UK context  
Cross-curricular teaching in the UK primary school can be initiated through setting a 
common theme among subjects. Rowley and Cooper (2009) mentioned that 
cross-curricular work in primary schools plan can start from setting the main subject 
objectives and then identifying themes in which different subjects could be integrated 
to achieve the theme. Barnes (2011) pointed out that the links between subjects need 
to be explicit when carrying out cross-curricular teaching. Teachers should not expect 
their students being able to learn the skills and knowledge in one subject and can 
implicitly apply in other subjects.  
 
Apart from setting themes to carry out cross-curricular teaching, Kerry (2011) 
mentioned that teachers need to be children-centred when planning and they need to 
have a different kind of approach to teaching in order to be effective. This can be 
achieved by teachers having deep understanding of the knowledge that children 
funded, so that they will be able to design activities that children can connect 
knowledge from different subjects. It is also important for teachers to consider 
children’s diverse backgrounds. Adopting children’s interests in designing the 
teaching materials can also encourage children to be active and engaged in their 
learning. 
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Barnes (2011) further identified six principles that cross-curricular learning should 
follow, which were set under the UK context. Three principles were similar to those 
listed on the Hong Kong English language curriculum guide, which included making 
links with different subjects, setting learning objectives and creating assessments. 
Apart from these three principles, it was suggested that teachers can motivate students’ 
learning through exposing them to different sensory experiences. The experiences 
should have a purpose that can provide strong impact to students. Also, as it was in 
the UK context, it is expected that English language and information technology can 
be integrated in all parts of cross-curricular teaching and learning. Lastly, teachers 
should take the initiative to enhance their subject knowledge at all times.   
 
2.4 Language across the curriculum 
In most Hong Kong primary schools, Chinese is adopted as the teaching language as 
it is students’ first language. While cross-curricular teaching in the English language 
curriculum guide required teachers to encourage students to read and discuss the topic 
in other KLAs in English, it raises issues of Language across the curriculum (LAC). 
The Education Bureau pointed out that language and content are closely interrelated 
in which learning in all subjects depend on the language. Jin and Cortazzi (2013) 
conducted a case study in one Hong Kong primary school, which interviewed some 
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General Studies teachers and they supported the use of Cantonese to teach General 
Studies. They mentioned that using students’ first language can help students 
comprehend the complicated concepts in the subject and it is more effective and 
efficient for students to assimilate the subject content knowledge. This study 
suggested that it is easier for students to learn other subjects when using students’ first 
language.  
 
2.5 Challenges of cross-curricular teaching  
2.5.1 Teachers’ knowledge  
2.5.1.1 Teachers’ knowledge on cross-curricular teaching 
Teachers need to be familiar with the content of the curriculum reform in order to 
implement it, as Carless (2005) explained that before having the ability to implement 
one curriculum reform, teachers need to have adequate understanding of the principles 
and practice of it. Alexander (2010) also pointed out the importance of primary 
teachers in developing a full understanding of the primary curriculum during the 
teacher training.  
 
2.5.1.2 Teachers’ knowledge on other subjects  
Apart from the knowledge of the curriculum reform, teachers also need to be familiar 
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with other subject knowledge in order to carry out cross-curricular teaching 
effectively. Kelly (2013) mentioned that cross-curricular teaching is not a simple 
matter as teachers are required to have good knowledge about different subjects. They 
need to be sensitive to the concepts, skills, culture and values of different subjects.  
 
2.5.2 Time  
Apart from teachers’ knowledge, Kelly (2013) mentioned that the challenge of 
cross-curricular teaching relates to time in terms of three aspects. Firstly, it takes time 
for teachers to plan a topic, research it and think about how the topic can make links 
with different subjects. Secondly, it also requires time to manage the timetable so to 
provide opportunities for students to participate in cross-curricular learning. Thirdly, 
it takes time to conduct evaluation on teachers’ pedagogy and children’s learning 
towards cross-curricular work.  
 
2.6 Factors influencing the curriculum reform  
In terms of curriculum reform, there are a lot of different factors influencing its 
implementation. Hargreaves and Fullan (2009) mentioned that with the increasing 
numbers of reform in this era, schools have to prioritize and choose the changes that 
should be developed. Teachers’ beliefs towards the curriculum change also matters. 
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Nation and Macalister (2010) pointed out that teachers’ mindset will affect the 
curriculum change and if they are not well-informed and supported by the authority 
about the change, they will not initiate the innovation. Nation and Macalister (2010) 
further suggested that a change will be more likely to occur when people see there is 
support from the government, when there are resources available to support teachers, 
when people involved in the implementation of the change recognize themselves as 
part of the change and see the value of participating in the change. Apart from 
teachers’ beliefs, there are other constraints such the local educational culture in Hong 
Kong might not fit in the curriculum which incorporates western values. Adamson 
and Davison (2008) explained the Hong Kong curriculum imported Western values 
and local teachers need to reinterpret it to fit into the local educational context. Also, 
textbooks have great influence on limiting the change as the design of the curriculum 
is usually bounded by textbooks. Murray (2008) mentioned that in Hong Kong, 
textbooks are influential in the curriculum. Ellis (2005) also pointed out that the focus 
of textbook is always on the subject knowledge and the skills involved in the subject. 
 
Clarke and Hollingsworth (2002) proposed a model of professional growth of teacher 
change in which it can be divided into four interconnected domains. They include the 
personal domain, external domain, domain of practice and domain of consequence. In 
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addition, Carless (2005) modified this framework and explored the framework of 
factors impacting a curriculum reform. They include three levels in which the first 
level is the personal domain involving teachers’ understandings of principles and 
practice and also the congruence with teachers’ beliefs and values. The second level is 
micro level change environment involving internal school support, views of parents 
and external school-based support. The third level is macro level change environment 
involving societal teaching, learning and assessment culture, reform climate, impact 
of government or quasi-government agencies and role of high-stake tests.  
 
2.7 Research gap 
As there were insufficient studies about cross-curricular teaching carried out in Hong 
Kong primary school, it is worth to explore whether a school is implementing 
cross-curricular teaching as part of the school-based curriculum. In addition, studies 
about Hong Kong primary English teachers’ perceptions towards cross-curricular 
teaching were not commonly addressed from the literature. It is also worth to conduct 
a research based on this area.    
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CHAPTER THREE:  METHDOLOGY 
3.1 Research approach 
This study aimed at examining one school’s experience of implementing 
cross-curricular teaching, therefore a qualitative research methodology was employed 
in data collection and analysis. Focus group interview and face-to-face individual 
interviews were conducted which aimed at collecting information based on the 
following research questions:  
1. What is the English teachers’ understanding of cross-curricular teaching?  
2. What are the factors influencing this curriculum reform on cross-curricular 
teaching? 
 
3.2 Participants 
A local CMI primary school which is located on Hong Kong Island was chosen to 
conduct the research. The rationale behind choosing this school was that the school 
puts quite a lot of resources on developing its English curriculum. The school-based 
English language education curriculum plan this year includes the Primary Literacy 
Programme, implementation of reading workshop, English drama and English script 
writing. This study examined how the school’s English panel perceived 
cross-curricular teaching as part of the curriculum reform. As the main focus of this 
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research is on English panel, the major participants of this study involved were 
English teachers and English Panel Head. In addition, since the study focused on the 
school’s approach in curriculum reform, the Curriculum Coordinator and the School 
Principal were also invited to take part in this research. In total, there were eight 
participants involved in the study. They included five English teachers, one English 
Panel Head, one Curriculum Coordinator and one School Principal. The participants’ 
background including teaching qualifications, number of years in teaching and 
number of years teaching in this school are presented in Table 4.1. In addition, the 
summary of English teachers’ background is presented in Table 4.2.  
 
Participants Teaching 
qualification 
No. of years in 
teaching 
No. of years 
teaching in this 
school 
English teacher 
Teacher A 
PGDE 10 6 
English teacher 
Teacher B 
M. Ed 15 5 
English teacher 
Teacher C 
B. Ed 20 20 
English teacher 
Teacher D 
B. Ed 21 21 
English teacher 
Teacher E 
B. Ed 23 18 
English 
Panel Head 
B. Ed 30 24 
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Table 4.1 Participants’ background 
 
Teaching 
qualification 
PGDE 
 
B.Ed 
 
M.Ed 
 
1 3 1 
No. of years in 
teaching 
10-15 years 
 
20-25 years 
 
 
2 3 
No. of years 
teaching in 
this school 
5-10 years 
 
15-20 years 
 
21-25 years 
 
2 2 1 
Table 4.2 Summary of English teachers’ background  
 
3.3 Procedures  
Focus group interview was conducted with a group of five English teachers. These 
five teachers were chosen as they had different teaching qualifications, different 
number of years in teaching and working in the school. Moreover, some of the 
teachers taught only English subject while some of the teachers taught more than one 
subjects apart from English. Therefore, these five teachers were grouped together for 
the focus interview. Hatch (2002) pointed out that focus group interview allowed 
Curriculum 
Coordinator 
B. Ed 30 23 
School 
Principal 
M. Ed 35 25 
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participants to interact with each other on a particular issue and to explore the topic in 
depth. 
 
Before conducting the interview, the teachers were invited to fill in a qualitative 
questionnaire. The questionnaire consisted of six questions. One question required 
teachers to rank the priority of curriculum reform of the school. The remaining five 
open-ended questions were about teachers’ perception on the purposes of 
cross-curricular teaching, teachers’ opinion on the challenges of implementing 
cross-curricular teaching, teachers’ view on the support they need to implement 
cross-curricular teaching, and teachers’ view on the worthiness of implementing 
cross-curricular teaching (see Appendix A for the questionnaire).Teachers were 
invited to fill in the questionnaire at the beginning of the interview. They needed to 
write in English as they only needed to write a few sentences for each question and all 
teachers were proficient in English.  
 
After filling in the questionnaire, I spent some time to read through teachers’ 
responses picked some significant or unclear points for teachers to discuss and clarify 
during the focus group interview. (see Appendix B for the interview questions) The 
focus group interview was conducted in Cantonese. Although teachers were all 
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proficient in English, this is the first language for all teachers and they would feel 
more comfortable to use their mother tongue to discuss the topics in depth. In addition, 
the interview lasted sixty minutes and was audio-recorded and later being translated 
and transcribed to ensure the all data not being missed out.  
 
Face-to-face interview was conducted with the English panel head, the Curriculum 
Coordinator and the School Principal individually. Interview with the English Panel 
Head was conducted after the focus group interview with English teachers as some of 
the points mentioned by the English teachers could be drawn out and commented by 
the English Panel Head. Interview with the School Principal was conducted 
afterwards and the Curriculum Coordinator was the final interviewee.  
 
English Panel Head was also invited to fill in the questionnaire before the interview 
and some points would be picked out for further discussion. I did not invite the 
English panel head to join the focus group interview because there was a hierarchical 
relationship. The English teachers might feel less comfortable when their senior was 
with them. For the curriculum coordinator and school principal, they only needed to 
rank the areas of curriculum reform according to the priority of the school in the 
questionnaire. The focus of the interview questions included their view of 
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implementing cross-curricular teaching, the factors affect the schools’ ability to 
implement cross-curricular teaching and whether there was adequate support from the 
Education Bureau for the curriculum reform. All the interviews were conducted in 
Cantonese as it was the first language for all the participants. In addition, the 
interviews lasted thirty to forty five minutes and were audio-recorded and later being 
translated and transcribed to ensure the all data not being missed out.  
 
Apart from interviews, some relevant teaching materials and textbook that the school 
adopted on English curriculum would be collected. They were used as reference in 
analyzing whether there were any mention of cross-curricular teaching and the 
English teacher’s pedagogical approach in adopting the teaching materials.  
 
3.4 Data analysis  
The responses from the questionnaires were gathered and compared to see if the 
participants had similar perceptions towards cross-curricular teaching and similar 
views on the challenges towards implementing cross-curricular teaching. The 
interviews were also translated and transcribed (See Appendix C). Data from the 
questionnaires and interviews were analyzed based on the two research questions 
mentioned above. I started by identifying whether the data is related to English 
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teachers’ understanding of cross-curricular teacher or the factors influencing the 
school’s curriculum reform on cross-curricular teaching. After that, I assigned codes 
to the data from questionnaires and interview transcripts in which different themes 
would be emerged during this process. After identifying different themes, I picked the 
relevant responses from the questionnaires and transcriptions in which they would be 
placed under the theme correspondingly. In addition, I compared the data between 
English teachers and English Panel Head to see whether they have similar perceptions 
on cross-curricular teaching. English teachers and English Panel Head’s views on 
cross-curricular teaching would also be compared with Curriculum Guide to examine 
if teachers’ views were congruent with the government’s perspective. The data 
collected from the Curriculum Coordinator and School Principal would be used for 
analyzing the factors influencing this curriculum reform on cross-curricular teaching. 
The teaching materials collected from the school would also be used to analyze 
whether its teaching approach was relevant to cross-curricular teaching. All the data 
collected were treated with utmost confidentiality and anonymity. In other words, the 
name of the school and the participants would not be revealed in this study.  
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CHAPTER FOUR:  FINDINGS 
The interviews with English teachers, English Panel Head, Curriculum Coordinator 
and School Principal did produce some insights. Through the coding process of the 
questionnaires and transcriptions, some significant patterns were identified under each 
research question (See Appendix D). For the first research question which was 
English teachers’ understanding of cross-curricular teaching, some themes emerged: 
widening students’ knowledge, increasing students’ learning motivation, enhancing 
students’ English skills and relating similar topics among subjects. For the second 
research question which was factors influencing this curriculum reform on 
cross-curricular teaching, significant themes identified were the impact of the 
personal domain, micro and macro level factors in the change environment. In general, 
most teachers ranked cross-curricular teaching as low priority for their school 
curriculum reform whereas formative assessment and reading workshops were ranked 
highest.  
 
4.1 English teachers’ understanding of cross-curricular teaching 
4.1.1 Widening students’ knowledge 
From the questionnaires that teachers were required to fill in, four out of five English 
teachers pointed out that cross-curricular teaching can widen students’ knowledge. In 
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question one, which is about the purposes or advantages of cross-curricular teaching, 
Teacher A wrote ‘help students to think and learn in a broader view’, Teacher B wrote 
‘learn more universal knowledge’ and Teacher C wrote ‘students can learn more in 
different aspects’. The English Panel Head also shared the same opinion and she 
wrote ‘to provide a global perspective’. In addition, in question six which asked if 
teachers think it is worth spending time and effort on cross-curricular teaching and the 
reason behind it, four out of five English teachers wrote it is worth. Both Teacher C 
and D explained ‘because students can learn more’.  
 
4.1.2 Increasing students’ learning motivation  
As mentioned above, four out of five teachers wrote that it is worth to carry out 
cross-curricular teaching. Two teachers in particular pointed out cross-curricular 
teaching can increase students’ learning motivation. Teacher B wrote that ‘it can 
arouse students’ learning motivation’ and Teacher C also wrote ‘arouse their interest’.  
 
4.1.3 Enhancing students’ English skills 
Apart from widening students’ knowledge and increasing students’ learning 
motivation, Teacher E wrote that one of the advantages of cross-curricular teaching is 
that students’ English skills can be enhanced and they can ‘learn English through 
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different aspects of subjects, e.g. using I.T’. The English Panel Head wrote that ‘To 
promote English as a tool for learning different subjects or topics’. She further 
elaborated in the interview that through cross-curricular teaching, “students can enrich 
and consolidate their English skills”.   
 
4.1.4 Relating similar topics among subjects 
In the interview, English teachers who taught more than one subjects mentioned that 
cross-curricular teaching happened when they found similar topics among subjects. 
Teacher D who taught English and General Studies said “Just like in one of the 
Primary 3 English teaching contents, we need to teach ‘look after’…and actually this 
touches on the content in General Studies. So when General Studies involves this 
topic, we can cross over it and talk about this topic as well.” Teacher C who taught 
English and Music said “In my previous experience, there was a theme in English 
focused on China, so for music we would sing some songs related to the Chinese 
culture. There was also a theme which focused on food, so we would sing some songs 
related to this topic. And this was how we carry out cross-curricular teaching.” 
 
4.2 Factors influencing this curriculum reform on cross-curricular teaching 
4.2.1 Personal domain  
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4.2.1.1 Teachers’ knowledge 
4.2.1.1.1 Knowledge on cross-curricular teaching 
All teachers mentioned that they did not learn any concept about cross-curricular 
teaching in their pre-service training. Their source of understanding was from their 
working environment. Teacher E said “We usually hear this term in the staff meeting”. 
The English Panel Head also said “I heard of this term in recent years through our 
Curriculum Coordinator. She will talk about the cross-curricular teaching of other 
subjects”.  
 
4.2.1.1.2 Knowledge on other subjects 
Apart from that, English teachers also pointed out that lack of knowledge of the other 
subjects made them not confident to implement cross-curricular teaching. In the 
questionnaire, Teacher A wrote that is difficult to implement cross-curricular teaching 
because ‘English teachers may not know other subject areas well’. In the interview, 
Teacher E mentioned that “Teachers have to reach the benchmark in order to teach 
different subjects”. The English Panel Head also pointed out the problem of teachers’ 
knowledge was one of the main factors in which the school did not implement 
cross-curricular teaching. She further explained that English teachers do not have any 
problem on the subject knowledge in terms of English but they do encounter problem 
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in other subjects they do not teach. “...when Music crosses with English, and if the 
Music teacher does not have good standard of English or vise versa if the English 
teacher is not a musical person, he or she might be reluctant to do this 
(cross-curricular teaching)”. She also indicated that if there are training workshops for 
her, it will not help much on enhancing her knowledge “I think the workshops only 
teach us the skills but I still think I am not knowledgeable in other subjects. This 
cannot be learnt from the workshops”.  
 
4.2.1.2 Teachers’ beliefs 
The Curriculum Coordinator indicated that one of the main challenges of 
cross-curricular teaching was teachers’ understanding. “How they perceive 
cross-curricular teaching and how they think about the rationale behind it. If they 
agree with the rationale behind, it will be more effective to implement it. So teachers’ 
support is also very important. If teachers do not believe in this, they will not be really 
supportive in carrying out”. The School Principal also made similar point about 
teachers’ attitudes towards cross-curricular teaching “Teachers’ acceptance of this 
idea and this will directly affect whether they can help students master the aims of 
cross-curricular teaching and its strategies”.    
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Moreover, the English Panel Head mentioned that whether teachers are active in 
participating this curriculum reform is important. In the questionnaire, she wrote that 
it is not quite easy to implement cross-curricular teaching ‘taking into account 
teachers’ initiatives’. From the interview, teachers did not seem willing to carry out 
cross-curricular teaching in their school. One question asked whether the English 
teachers felt that they could be the change agent and have the power to carry out 
cross-curricular teaching, all teachers felt quite reluctant and they said “No”. Teachers 
A and B said “I won’t suggest this reform”. Teachers mentioned that as they have 
heavy workload, suggesting the implementation of cross-curricular teaching will 
become a burden for the teachers. Therefore, Teacher C said “We will be blamed by 
other teachers (for adding extra workload)” and instead of suggesting this reform, 
Teacher E said “I will follow the mainstream of teachers”. On the other hand, the 
English Panel Head said “If the school thinks a particular aspect is important and is 
good for our students, of course I need to comply with the school policy. I think I 
have the responsibility to carry out”.  
 
4.2.2 Micro level change environment  
4.2.2.1 Internal school support 
4.2.2.1.1 Time and workload 
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All English teachers believed that it is difficult to implement cross-curricular teaching 
and the main reason was due to time constraints. In the questionnaire, some teachers 
indicated that they did not have enough time to discuss cross-curricular teaching with 
other subject teachers. Teacher D wrote ‘not much time to discuss the topics and 
Teacher C wrote ‘not enough time to talk about the topic and planning’. During the 
interview, Teacher A added that “We haven’t even finished our English curriculum 
planning, how can we discuss with other colleagues on cross-curricular teaching?” 
Moreover, teachers pointed out that time was limited for them to cover the English 
language syllabus. Teacher E said “We don’t even have time to cover our own 
teaching syllabus… it will be more difficult to add cross-curricular teaching in our 
scheme of work”. The English Panel Head also mentioned that “We have to catch up 
with our own syllabus. I don’t have time and space to cater for other subjects.” She 
added that if the school implements cross-curricular teaching, teachers will need to 
spend a lot of time in preparing the teaching materials “I think it’s not about the 
teaching time within the class, but the time to prepare the teaching materials, is even 
more pressing.” She wrote in the questionnaire that one of the supports she needed to 
carry out cross-curricular teaching was ‘time-tabling’ so to enable different subjects to 
carry out cross-curricular teaching within the class timetable. Other teachers 
mentioned they needed to attend a lot of meetings every week and they could not 
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spare time to do their own work. The School Principal commented that if the school 
needs to implement cross-curricular teaching, “they (teachers) will have a lot of extra 
workload in which they have to touch on every aspect in the curriculum reform 
superficially and in turn none of the aspects can do well”.  
 
4.2.2.1.2 Co-operation with colleagues 
Teachers B, C and D wrote that they needed ‘co-operation with other colleagues’ as 
the support to implement cross-curricular teaching while Teacher E wrote that ‘it 
needs a lot of consensus between subject curriculum planning to make teaching more 
effective’. In the interview, teachers pointed out that sometimes they did not even 
know if their colleagues were present or not and therefore it was hard to cross with 
other subjects. The English Panel Head wrote that one of the supports she needed was 
‘co-plan meetings for discussion’ in terms of cross-curricular teaching. She further 
elaborated in the interview that if cross-curricular teaching is carried out, “there are a 
lot of hurdles, a lot of negotiations and compromise within the school”.  
 
4.2.2.1.3 Resources 
The English Panel head pointed out in the questionnaire that the support she needed to 
carry out cross-curricular teaching were resources. Teacher B also wrote that one of 
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the main challenges was related to ‘teaching aids design’, which was also related to 
the resources provided by the school. In addition, Teacher D said “We do not have 
many resources regarding cross-curricular teaching”.   
 
4.2.2.1.4 School curriculum  
Apart from the lack of resources, English teachers pointed out the school curriculum 
was one of the factors influencing the implementation of curriculum reform. Teacher 
B wrote that it will be possible to implement cross-curricular teaching ‘if the 
curriculum plan is clearly designed and the target is clearly stated’, The English Panel 
Head also wrote that ‘it (the implementation of cross-curricular teaching) depends on 
the school’s focus or concern, and the curriculum development’. One question about 
why their school did not put cross-curricular teaching as the top priority in curriculum 
reform, the English Panel Head mentioned “Because there are other aspects on the top 
priority” while the Curriculum Coordinator and the School Principal who decided the 
school curriculum development also echoed this point. The Curriculum Coordinator 
added that “We implement cross-curricular teaching in other subjects such as Chinese 
and General Studies. But to cross with English curriculum, I won’t put it as the top 
priority as I don’t think it is necessary to do so. I think students can unconsciously 
learn the cross-curricular element in the English curriculum”. The School Principal 
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commented that “I think cross-curricular teaching is necessary but not important at 
this stage in our English curriculum”. 
 
4.2.2.2 External school-based support  
English teachers claimed that there was lack of support from the Education Bureau. 
Teacher D said “The government did not give many resources regarding 
cross-curricular teaching”. The English Panel Head commented that “I don’t think 
there were many workshops offered by the Education Bureau regarding this aspect…I 
don’t think they have large action regarding cross-curricular teaching. If they have, 
we will be aware of this” The Curriculum Coordinator also mentioned that she didn’t 
really see any workshops provided for English teachers about cross-curricular 
teaching. She explained “If Education Bureau really emphasizes on carrying out 
cross-curricular teaching, they will stimulate a lot of schools and carry out workshops 
for sharing.” The School Principal echoed that there were “not really detailed support” 
from the government and “it only has such name of it”.  
 
4.2.3 Macro level change environment  
4.2.3.1 Societal teaching and learning culture 
4.2.3.1.1 Design of textbooks and teaching materials 
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English teachers mentioned that their teaching was bounded by textbook, which 
became one of the factors influencing the implementation of cross-curricular teaching. 
Teacher D mentioned that “Textbook is one of the reasons of not able to carry out 
cross-curricular teaching” and Teacher E further explained “As different subjects use 
their own textbooks, it’s not possible to do cross-curricular teaching because the topic 
that the other subjects are teaching is actually not related to our subject.” The 
Curriculum Coordinator also agreed that textbooks will limit teachers’ ability to do 
cross-curricular teaching “I think textbook is a large limitation for both teachers and 
students. For our school, textbook is the main teaching materials. Then we have some 
extension teaching materials but we adopt textbook as the leading role in teaching”.  
 
The English textbook that the school adopted was published by Longman Hong Kong 
Education (Wilson and Clarke, 2005). The design of the textbook was theme-based in 
which at the end of each unit, it included a part called ‘Read and discover’ (See 
Appendix E). The overall plan of the textbook suggested that ‘Read and discover’ 
helps learners to develop both language skills and generic skills (See Appendix F).  
 
When the English Panel Head was asked about how she would teach ‘Read and 
discover’ on the textbook, she said “treat it as comprehension…tend to ask students 
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the main point of this text and some factual question.” In addition, the school 
principal commented that “For the textbooks nowadays, I think they are not authentic 
and can seldom link with daily lives. So we can’t only depend on textbooks. That’s 
why we have National Geographic (See Appendix G), newspaper article 
comprehension (See Appendix H), etc. I think these methods of learning have already 
implicitly included the elements of cross-curricular teaching”. For National 
Geographic, the English Panel Head mentioned it was for students “to read 
non-fiction…get used to read more challenging texts” while newspaper article 
comprehension was to let students “get used to read different text types”. With the 
point ‘the methods of learning have already implicitly included the elements of 
cross-curricular teaching’ suggested by the school principal, the curriculum 
coordinator did not agree with this “Cross-curricular teaching is that we have such 
implementation of curriculum, so we design different strategies based on this idea. It 
is not about designing some teaching materials and then we realize it is related to 
cross-curricular teaching….Our English curriculum design was not based on 
cross-curricular teaching, we just realized it touched on this aspect after designing 
these teaching materials. From my perspective, this is not cross-curricular teaching”.  
 
4.2.3.1.2 Language across the curriculum  
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The school principal also added another point about the difficulty of implementing 
cross-curricular teaching was due to English is a second language for teachers and 
learners “I think the Western countries can implement cross-curricular teaching 
because English is their first language. They used English to teach all the subjects so 
it will be easier for students to understand different subject knowledge. But in Hong 
Kong, English is our second language so it is more difficult for English to cross with 
other subjects, whereas it is easier for Chinese to cross with other subjects”. The 
curriculum coordinator also echoed it is difficult to carry out cross-curricular teaching 
in the English curriculum because it is hard for students to understand the content of 
other subjects when using English “English is a second language, in terms of the 
content, how can it cross with other subjects? I think if English needs to cross with 
General Studies, it will be easier for students to understand the GS content using their 
first language. If we want students to learn more English vocabulary in that particular 
content, then we might use cross-curricular teaching. But if we want students to focus 
on reading a topic on GS, I think it will be better to read in Chinese rather than 
English as Chinese is more suitable for children to learn”.  
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CHAPTER FIVE:  DISCUSSION 
5.1 English teachers’ understanding of cross-curricular teaching  
English teachers’ understanding of cross-curricular teaching seemed not as 
comprehensive as the guidelines shown in the Curriculum Guide. From the interview 
data, there was only one purpose addressed in the Curriculum Guide “enhancing 
subject learning in other KLAs” (CDC, 2002, p.83) that could be generated by all 
English teachers, which they wrote in different forms but could be summarized as 
widening students’ knowledge. Only two out of five English teachers could point out 
cross-curricular teaching can increase students’ learning motivation, which was also 
suggested in the Curriculum Guide that students feel more interested to learn when 
they are able to make links between subjects (CDC, 2002). Only one English teacher 
and the English panel head could point out another purpose of cross-curricular 
teaching addressed in the Curriculum Guide which was to develop students’ language 
skills and enrich students’ experience of language learning (CDC, 2002).  
 
English teachers showed inadequate understanding of the implementation of 
cross-curricular teaching. Some English teachers pointed out when they found similar 
topics in other subjects that they taught as well, they would touch on those topics or 
told students the relation of it. However, such teaching approach did not resemble 
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what was mentioned in the Curriculum Guide (CDC, 2002) as it suggested that 
teachers should provide opportunities for learners to discuss the topics instead of only 
mentioning the linkages between the subjects. If one school implements 
cross-curricular teaching, teachers were also expected to collaborate with other 
subject teachers and identify a common theme to design tasks accordingly.  
 
Teachers claimed that cross-curricular teaching could implicitly appear through their 
teaching and they assumed their students would unconsciously assimilate different 
subject knowledge through learning English. Such teaching approach was in fact not 
being encouraged as Barnes (2011) mentioned that the links between subjects need to 
be explicit when carrying out cross-curricular teaching and it should not be assumed 
that skills and knowledge learnt in one context could be implicitly transferred to a 
different context.  
 
From the above summarization of English teachers’ understanding of cross-curricular 
teaching, it appeared that teachers’ focus of concepts about this curriculum reform 
were only limited to language, subjects and knowledge. Kerry (2011) pointed out that 
cross-curricular teaching can also build up children’s individuality apart from 
children’s knowledge whereas the Curriculum Guide also suggested that 
43 
 
cross-curricular approach of learning enables students to develop generic skills and 
build up a mind set of lifelong learning.  However, these ideas of developing 
students’ individuality and generic skills were not being mentioned by any teachers 
from the research.  
 
5.2 Factors influencing this curriculum reform on cross-curricular teaching 
From the interview, the curriculum coordinator indicated that the school did not 
implement cross-curricular teaching. When asked about the factors influencing the 
implementation of cross-curricular teaching, the findings echoed Carless (2005) 
exploratory framework in which it could be analyzed using three levels including 
personal domain, micro level change environment and macro level change 
environment.   
 
5.2.1 Personal domain 
5.2.1.1 English teachers’ inadequate knowledge on cross-curricular teaching 
From the above analysis of teachers’ understanding towards cross-curricular teaching, 
it showed that teachers were not comprehensive enough in explaining the purposes the 
ways to implement such curriculum reform. This might due to the lack of teacher 
training received as all English teachers said that they did not receive any pre-service 
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nor in-service trainings regarding cross-curricular teaching. Carless (2005) pointed 
out the importance of teachers having adequate understanding of the principles and 
practice of the curriculum reform when the need to implement it. Therefore, this 
finding reflected that teachers’ lack of knowledge on the curriculum reform was one 
of the factors affecting the implementation of cross-curricular teaching. 
 
5.2.1.2 English teachers’ inadequate knowledge on other subject knowledge 
Apart from having inadequate knowledge on cross-curricular teaching, teachers 
mentioned that they did not have sufficient knowledge on other subjects and hence 
they were worried about carrying out cross-curricular teaching. Kelly (2013) 
mentioned teachers need to be sensitive to the concepts, skills, culture and values of 
different subjects in order to carry out cross-curricular teaching. However, Hong 
Kong primary teachers had insufficient knowledge on other subjects apart from not 
receiving any training was due to the Hong Kong educational context. As Hong Kong 
primary teachers nowadays are specialized in the subject that they teach and in the 
working environment, they only need to focus on planning and teaching their own 
subjects. In contrast, as the primary school class teachers in Australia and the UK 
teaches all the subjects, it might be easier for them to design coherent teaching topics 
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among subjects and therefore make links across the subjects to carry out 
cross-curricular teaching.  
5.2.1.3 Teachers’ beliefs on carrying out cross-curricular teaching  
Although the School Principal and the Curriculum Coordinator who were responsible 
for making decisions on the school curriculum did not support the idea of including 
cross-curricular teaching in the school English curriculum, it seemed that English 
teachers tended to be passive and devalued themselves as being one of the key 
stakeholders in the curriculum reform. The English Panel Head also mentioned that 
she would comply with the school’s policy rather than taking the initiative to suggest 
the curriculum reform. As Nation and Macalister (2010) pointed out the importance of 
participants seeing themselves valuable and useful in the reform in order to let the 
change occur. Therefore, English teachers and English Panel Head’s weak beliefs 
about making change on the school curriculum became an obstacle to implement 
cross-curricular teaching in this school.  
 
5.2.2 Micro level change environment  
5.2.2.1 Time constraints  
Interview data showed that time constraints on teaching and planning was one of the 
major factors that teachers emphasized when asked about the challenges of 
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implementing cross-curricular teaching. Teachers mentioned that time was limited for 
them in terms of discussing cross-curricular teaching with other colleagues and 
preparing the teaching materials, which echoed that challenge relates to time in 
planning, researching and exploring the links among subjects (Kelly, 2013). The 
English Panel Head also pointed out that she needs support in time-tabling if 
cross-curricular teaching needs to be carried out. This point also echoed that challenge 
relates to time in creating a flexible timetable for children to participate actively in 
cross-curricular teaching (Kelly, 2013).  
 
5.2.2.2 Lack of co-operation with colleagues 
Teachers mentioned that they had a lot of work to do within the English curriculum 
and it was barely possible for them to get a chance to talk to other subject teachers. 
Moreover, many teachers mentioned that the main support they needed to carry out 
cross-curricular teaching was the co-operation among colleagues. This finding seemed 
to echo the report (Tong et al. 2011) about the 20.2% of the teachers disagreed that 
the school has provided more opportunities for collaboration between teachers of 
different subjects to establish cross-curricular links. One of the reasons might due to 
teachers’ heavy workload on their own curriculum and therefore not being able to 
collaborate with other subject teachers.  
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5.2.2.3 School’s priority of the curriculum reform  
The findings showed that both the Curriculum Coordinator and the School Principal 
felt that it was not necessary to implement it in the school. Therefore, this implied that 
the decision makers of the school curriculum could directly affect the school’s 
implementation of the curriculum reform.  
 
Moreover, the English Panel Head, Curriculum Coordinator and the School Principal 
specified that cross-curricular teaching was not the top priority among the other areas 
of curriculum reform of their school and they do not intend to implement this 
curriculum reform in the short run. They would rather choose to continue to develop 
the existing ones instead of implementing every aspect of the reform superficially. 
This also reflected Hargreaves and Fullan (2009) about the overload of the curriculum 
reform and the challenge for schools on choosing and prioritizing the lists of 
curriculum reform. Therefore, the school’s priority of the curriculum reform can 
influence whether cross-curricular teaching is implemented in the school.  
 
5.2.2.3 Lack of resources and government support  
Nation and Macalister (2010) pointed out that resources available for teachers were 
crucial to a realistic change of the curriculum. In the interview, teachers claimed that 
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they did not receive many resources regarding cross-curricular teaching. The English 
Panel Head, Curriculum Coordinator and School Principal also indicated that the 
government did not provide significant support such as workshops on cross-curricular 
teaching. While the English Panel Head doubted whether the government had large 
action regarding cross-curricular teaching, the Curriculum Coordinator also 
commented the government did not seem to put a lot of emphasis on promoting such 
curriculum reform over the years. The School Principal even satirized the curriculum 
reform of only having the name of cross-curricular teaching. The findings seemed to 
echo another point mentioned by Nation and Macalister (2010) which described that if 
the people who participate in the change see the support from the authority such as the 
government, the implementation of the change is more probable to occur. Such 
phenomenon reflected that the lack of support from the government could affect how 
the school prioritizes the areas of the curriculum reform.  
 
5.2.3 Macro level change environment  
5.2.3.1 Societal teaching and learning culture 
5.2.3.1.1 Design of textbooks and teaching materials 
Teachers indicated that the use of textbooks limited their ability to do cross-curricular 
teaching as it was difficult for them to link the topic with other subjects. This echoed 
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the point that textbooks usually focus on the knowledge and skills of the subject itself 
(Ellis, 2005). However, it appears that the textbook that the school adopted did 
include cross-curricular teaching element. Firstly, The design of the textbook was 
theme-based that included modules such as ‘changes’, ‘people and places around the 
world’, ‘the magic of nature’, etc. (See Appendix E for the overall plan of the 
textbook). which might have the potential to link with other Key Learning Areas such 
as General Studies. Secondly, the design of the textbook also included elements of 
developing students’ generic skills, especially through ‘read and discover’. Such 
design strategy actually echoed one of the ways that the curriculum guide (CDC, 2002) 
listed in developing cross-curricular modules of learning, which suggested that 
English teachers can facilitate learners to develop different generic skills so that 
learners can apply the generic skills in other Key Learning Areas. While it appears 
that the design of the textbook includes cross-curricular teaching elements, the 
English panel head admitted that teachers tended to focus on building students’ 
vocabulary and reading skills on those particular part such as ‘read and discover’. 
Apart from the textbook, the extra teaching materials that the school adopted actually 
integrated cross-curricular teaching element. For example, the learning objectives of 
National Geographic include developing students’ understanding of the animals apart 
from only focusing on their reading skills (See Appendix F). The newspaper article 
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comprehension also includes a discussion part, which requires students’ generic skills 
such as critical thinking in answering the questions (See Appendix G). However, the 
English Panel Head and the Curriculum Coordinator indicated that the purposes of 
using these extra materials were not for cross-curricular teaching, but to enhance 
students’ language skills. Therefore, this reflected that English teachers might neglect 
the cross-curricular teaching element when adopting the textbook and they tend to put 
more emphasis on teaching students’ language skills when adopting the textbook and 
other teaching materials.  
 
5.2.3.1.2 Language across the curriculum  
The School Principal and the Curriculum Coordinator pointed out that language was 
one of the obstacles to implement cross-curricular teaching in the English curriculum 
as they felt it is less effective for students to learn other subjects in English. This 
finding reflected another issue on Hong Kong educational context about language 
across the curriculum in local primary schools. Since Chinese is the medium of 
instruction in most local primary schools, teachers tend to feel more difficult for 
students to comprehend the knowledge of other subjects through English (Jin and 
Cortazzi, 2013) and hence cross-curricular teaching might not be effective in terms of 
enhancing students’ subject learning in other Key Learning Areas. Moreover, as 
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mentioned above, the participants in this school tended to perceive cross-curricular 
teaching as widening students’ subject knowledge. Therefore, they felt that English 
language was a barrier for the school to implement cross-curricular teaching. This 
finding also reflected the curriculum reform actually imported Western values 
(Adamson and Davison, 2008) in which the idea of cross-curricular teaching was 
based on English as the first language. This might indicate that the local education 
policymakers should consider the culture of different educational contexts when they 
try to adopt the curriculum innovation from other countries and modify the one that 
suits the local educational context.  
  
52 
 
CHAPTER SIX:  CONCLUSIONS 
6.1 Conclusions of the Study 
In this research, I have examined the primary English teachers’ perceptions on 
implementing cross-curricular teaching and the factors influencing one’s school 
implementation on this curriculum reform. This study shows that primary English 
teachers did have some basic understanding towards cross-curricular teaching and 
some of the concepts suggested by the teachers did match with what was suggested in 
the curriculum guide. However, they were not able to suggest all the aims and some 
of the ways to carry out cross-curricular teaching were being overlooked by the 
teachers such as helping learners to develop the generic skills, providing learners the 
opportunities to discuss topics of other subjects in English. In addition, teacher also 
neglected one of the advantages of implementing cross-curricular teaching which is to 
build up students’ individuality. These implied that English teachers did not have 
adequate knowledge about cross-curricular teaching even though such curriculum 
reform had been suggested for a decade. Teacher trainings are needed to help them 
conceptualize cross-curricular teaching.  
 
The research on the factors influencing the implementation of cross-curricular 
teaching indicates that different levels including teachers, the support within the 
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school, the external support from the government and the societal educational culture 
were related. English teachers’ lack of knowledge on cross-curricular teaching and 
other non-English subjects made them feel incapable to carry out cross curricular 
teaching. Moreover, teachers’ weak beliefs of taking the initiative to carry out the 
reform lowered the possibility of implementing curriculum change in the school. 
Within the school, the workload of teachers could influence their ability to carry out 
cross-curricular teaching as they felt that they could not spare extra time to implement 
the reform. The school’s decision on the priority of the curriculum reform also 
determined whether the reform could be carried out. The resources available for 
teachers also affect their confidence to implement and the support given by the 
government could have large impact on the school’s willingness to make the change. 
In terms of the societal educational culture, teachers might overlook the potential to 
carry out cross-curricular teaching when they use textbooks and other teaching 
materials. Moreover, as English is a second language in Hong Kong, the school found 
it more difficult for students to learn other subject knowledge using English and 
therefore they tended not to cross the English curriculum with other Key Learning 
Areas.  
 
6.2 Limitation of the study and areas for further study 
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This small-scale study only allowed us to examine one school’s primary English 
teachers’ perceptions on implementing cross-curricular teaching. Their understanding 
on this curriculum reform cannot represent other Hong Kong primary English 
teachers’ understanding towards this curriculum reform. Therefore, the scope of this 
study can be widened to other primary school teachers. Moreover, as this school did 
not implement cross-curricular teaching in the English curriculum but in other 
subjects such as Chinese and General Studies, a further study can be conducted on 
whether the nature of the subject and the teaching language are other factors 
influencing the school’s implementation of cross-curricular teaching. Apart from that, 
it is also worth to further examine and compare the factors influencing two primary 
schools’ implementation of cross-curricular teaching in which one implements it 
whereas the other school does not. Last but not least, there is still a lot of potential to 
explore this curriculum reform which carries out in Hong Kong since studies on this 
topic are quite limited.  
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APPENDICIES 
Appendix A: Questionnaire 
1. Please rank the following areas of curriculum reform in order according to 
their priority for your school: 
Areas of 
curriculum reform 
Ranking (1-7) 
(1- the highest;  
7- the lowest) 
 
Have you 
implemented 
it? 
(Yes/No) 
If no, do you 
plan to 
implement it? 
(Yes/No) 
Formative 
assessment 
   
Cross-curricular 
teaching 
   
Reading workshops    
Intervention and 
enrichment 
programme 
   
Integrating I.T 
teaching into 
English Language 
Curriculum 
   
Project learning    
Moral and civic 
education 
   
2. What do you think are the purposes/advantages of cross-curricular teaching? 
3. Do you think it is easy or difficult to implement cross-curricular teaching? 
4. What are the main challenges of implementing cross-curricular teaching? 
5. What kinds of support do you need to implement cross-curricular teaching? 
6. Do you think it is worth spending time, effort on cross-curricular teaching? 
Why or why not? 
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Appendix B: Interview questions 
 
English teachers: 
1. What does cross-curricular teaching mean to you as an English language teacher? 
What is it? 
2. Do you believe cross-curricular teaching is important? 
3. Do you have any experience in cross-curricular teaching? What have you done? 
How effective is it? What are the benefits for students? What are the challenges? 
4. What is the source of your understanding? Do you have pre-service trainings on 
cross-curricular teaching? 
5. Do you have time to discuss with other colleagues? 
6. Do you have time in the scheme of work to carry out cross-curricular teaching?  
7. Do you have resources on cross-curricular teaching? 
8. Do you have any support from the government? Were there any in-service training 
about cross-curricular teaching? Did you participate in cross-curricular teaching? 
9. Do you believe it is possible for your school to carry out cross-curricular 
teaching? 
10. Do you think cross-curricular teaching is needed or realistic to implement in Hong 
Kong primary schools? 
11. Do you have confidence in implementing cross-curricular teaching? 
12. Would you like to take the initiative to implement cross-curricular teaching? What 
support is needed? 
 
English Panel Head:  
1. Do you have a lot of pressure towards carrying out the English curriculum 
reform? 
2. Do you have any background knowledge on cross-curricular teaching? What is 
your understanding of what it involves? And its rationale behind? 
3. What are your beliefs about cross-curricular teaching? Do you think it is 
beneficial for the students? Is this important to your school’s English curriculum 
planning? 
4. What is the source of your understanding?  
5. Do you have time to discuss with other colleagues? 
6. Do you have time in the scheme of work to carry out cross-curricular teaching?  
7. Do you have resources on cross-curricular teaching? 
8. Do you have any support from the government? Were there any in-service training 
about cross-curricular teaching? Did you participate in cross-curricular teaching? 
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9. Do you believe it is possible for your school to carry out cross-curricular 
teaching? 
10. Do you think cross-curricular teaching is needed or realistic to implement in Hong 
Kong primary schools? 
11. Have you tried to make links between other Key Learning Areas in the English 
curriculum? For example, how do you adopt the textbook? Do you have any extra 
teaching materials apart from textbook?  
12. What are the challenges of implementing cross-curricular teaching? 
13. If you have a chance, would you like to implement cross-curricular teaching? 
Why or why not? Do you feel confident in initiating this curriculum change?  
 
School Principal and Curriculum Coordinator: 
1. What are your beliefs about cross-curricular teaching? Do you think it is 
beneficial for the students? Is this important to your school’s English curriculum 
planning? 
2. Who makes the decisions regarding which areas of curriculum reform the school 
implements? 
3. What factors affect your school’s ability to implement cross-curricular teaching? 
4. What are the challenges of implementing cross-curricular teaching? 
5. Do you have any support from the government? Were there any in-service training 
about cross-curricular teaching? Did you participate in cross-curricular teaching? 
6. What kind of support do you feel the school needs to implement cross-curricular 
teaching? 
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Appendix C: Interview transcriptions 
 
Focus group interview 
Interviewer: K 
Interviewee: A, E, B, C, D 
 
K: So just now I have read through the questionnaires that all of you have filled in, 
and most of you think that cross-curricular teaching is not really important in your 
school. Why would you have this feeling? Most of you ranked 5-6 in this area, why is 
it?  
 
E: It’s not possible to “cross” the other subjects.  
K: Not possible to “cross” the other subjects. Why? 
E and S: Because the teaching topics are different from other subjects.  
E: For English, if we really want to carry out cross-curricular teaching, most probably 
we can only cross with Visual Arts or Computer studies. Because students can use I.T. 
to complete their English homework, such as using Power Point. For Visual Arts, if 
we have theme-based learning, we will use some Visual Arts work for display. So the 
way we “cross” with other subjects is to do homework.  
K: Has your school every tried to set the same theme for cross-curricular teaching? 
E: No, No. Is this something that the school created the theme by themselves? 
K: Yes, you can say so.  
E: In the school curriculum, there isn’t any cross-curricular plan. As different subjects 
use their own textbooks, it’s not possible to do cross-curricular teaching because the 
topic that the other subjects are teaching is actually not related to our subject.  
D: You know, if we have purchased the books and not using it, we are worried that 
the parents will blame on us.  
K: So you mean one of obstacles is related to textbooks? 
D: Textbook is one of the reasons of not able to carry out cross-curricular teaching.  
E: Yes, different subjects have different curriculum.  
 
K: So why do all of you rank 1 on formative assessment and reading workshops? 
Why do you think your school puts emphasis on these two areas? 
E: For this question, you ought to ask our panel head!  
C: Because there are a lot of questionnaires that we need to fill in for these two areas.  
K: I see…One example of formative assessment is peer-assessment.  
E: We are doing a lot of peer-assessment this year because we have to fit in the 
“norm”. 
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K: Norm of what? You mean the other schools are carrying out and so do your 
school? 
E: You can say so.  
K: How about reading workshop? Why does your school put emphasis on it? 
C: Because the school has employed NET teacher. 
K: You mean the school has resources on this area? 
All: Yes.  
D: There is a reading workshop every week.  
B: And in fact the students really like reading books.  
C: And the school is willing to purchase new books.  
 
K: From the questionnaire, most of you mention that cross-curricular teaching can 
increase students’ learning motivation and help students to gain more knowledge in 
different aspects. Would you mind to further elaborate the kinds of aspects that 
students can gain from? 
E: Mainly vocabulary. As students can learn the Chinese vocabulary after learning the 
English ones.  
D: Just like in one of the Primary 3 teaching contents, we need to teach “look after”, 
how to look after the other classmates. And actually this touches on the content in 
General Studies. So when General Studies involves this topic, we can cross over it 
and talk about this topic as well. We can discuss further on this topic, but there is not 
enough time to do so.  
 
K: So do you mean that for cross-curricular teaching, you might only able to cross the 
other subjects when there are similar topics. And you will do this implicitly but this is 
not required by the school, right? 
All: Yes, the school did not require us to do so.  
K: Would you like to share some of your experience in teaching which you might 
have touched on the aspects on cross-curricular teaching? 
A: We didn’t do this explicitly. 
E: The most probable situation is that the school might create some cross-curricular 
element. For example, the theme for the year is “Love and care”, so when we find out 
that the content in the textbook touches on “Love and care”, we will mention this to 
our students. But actually this is not easy to do so. We just bear in mind the theme of 
the year and might pay a little bit more attention to it.  
D: I think it is easier to carry out cross-curricular teaching in General Studies with 
other areas such as moral and civic education. We can tell the students that actually 
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we have touched on this topic last week or for this week, our theme is bla bla bla and 
what we are teaching is related to this theme.  
K: So any teachers here teach more than one subjects? 
C: I teach English and Music. In my previous experience, there was a theme in 
English focused on China, so for music we would sing some songs related to the 
Chinese culture. There was also a theme which focused on food, so we would sing 
some songs related to this topic. And this was how we carry out cross-curricular 
teaching.  
 
K: Do you think you have time to plan cross-curricular teaching?  
All: Of course not. 
A: We haven’t even finished our English curriculum planning, how can we discuss 
with other colleagues on cross-curricular teaching… 
D: Yes…we have lots of work to do. 
C: We have many meetings. Within a week we have meetings on drama, PLPR/W, 
national geographic…there are at least three meetings once a week. 
E: After meetings we don’t even have time to do our own work.  
D: And then some of us have GS meeting as well. 
E: That’s why it’s impossible to cross with other subjects. 
K: Do you think you have time to discuss cross-curricular teaching with other subject 
teachers? 
All: No!  
E: I don’t even know if my colleagues are present or not.  
D: Yes, it’s hard to find our colleagues!  
K: Do you think you have time to discuss cross-curricular teaching in the scheme of 
work? 
All: No!  
E: We don’t even have time to cover our own teaching syllabus… it will be more 
difficult to add cross-curricular teaching in our scheme of work.  
 
 
K: How did you know about cross-curricular teaching? Did you reading anything 
about it on the English Curriculum Guide? 
E: When we do not need to carry out cross-curricular teaching, we will not read 
anything about it.  
K: So where did you know about cross-curricular teaching? From your pre-service 
training? Or did EDB provide training for you in this aspect? 
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E: The EDB did not give us any training on this. We usually hear this term in the staff 
meeting. For example, this year which subject is going to cross which subject.  
K: So have you heard of this term in your pre-service training? 
All: No.  
 
K: When comparing the teaching context in UK, while one teacher is responsible for 
teaching all the subjects in one class, do you think this is possible to carry out in Hong 
Kong? 
D: It is not possible to carry out for sure. 
E: The class size is already different, while in UK, I assume that the teacher only 
needs to handle fifteen children, but in Hong Kong, we have to handle thirty to forty 
children. The class size is different and the activities that we can do with them are 
also different. 
 
K: How do you think the HK society think about cross-curricular teaching? Or the 
parents? Do you think they will support cross-curricular teaching? 
A: If it doesn’t count any marks, I don’t think the parents will support cross-curricular 
teaching. 
E: I think they will support as long as the teacher has completed all the set syllabus. 
They will not support this kind of learning if the teacher has not finished all the 
syllabus and spent the whole week to do cross-curricular teaching. 
K: How about the school you are teaching? Do you think it supports cross-curricular 
teaching? Like some of you actually support cross-curricular teaching? 
D: Although I believe this concept is good, I don’t support carrying out 
cross-curricular teaching under such circumstances. We do not have many resources 
regarding cross-curricular teaching. I think cross-curricular teaching does not match 
with the school environment.  
E: I think teachers have to reach the benchmark in order to teach different subjects, 
not only English, but also Chinese. 
D: And whether teachers are ready to carry out cross-curricular teaching is also an 
obstacle. The government does not give much resources regarding cross-curricular 
teaching.  
 
K: I have read some literature and they mention that teachers can actually be the 
change agent to carry out curriculum reform. Teachers should have the power to carry 
out the changes. As English teachers, do you think you have the power to carry out 
cross-curricular teaching? 
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E: It really depends on the position you are in the school. I can say I don’t have the 
power. 
K: How about the others? 
All: No.  
K: Why is that? How about if five of you collaborate with one another? 
C: We will be blamed by the other teachers.  
A: I won’t suggest this reform. 
B: I won’t also. 
E: I will follow the main stream of teachers.  
D: It really depends on the ability I have.  
E: And there aren’t only five teachers in this school. 
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Interview with the English penal head 
Interviewer: K 
Panel head: F 
 
K: I can see that you rate quite high in cross-curricular teaching, which is a bit 
different with your colleagues. Do you mean that your school actually supports 
cross-curricular teaching? 
F: I can’t say so. This is my personal stand point towards cross-curricular teaching. Of 
course I want my students’ English skill can be further developed. For me, I think if 
there is cross-curricular teaching, students will have more time to be immersed in 
English across different subjects.  
K: So how do you define cross-curricular teaching? 
F: I think English is a tool to learn different subjects, at the same time students can 
enrich and consolidate their English skills.  
K: And you have mentioned it can provide students’ global perspectives, which 
means they can learn wider knowledge, right? 
F: Yes. 
 
K: You have mentioned that your school did not carry out cross-curricular teaching. 
But some English teachers mentioned that there were some cross-curricular with 
Visual Arts. They said this was not explicitly done so what do you think? 
F: Not full scale. We have theme-based learning and we will cooperate with other 
subjects. For example, when we need to do a Powerpoint, I can say this is “cross” 
with computer studies. I think those were just short-term or one-off activity. I don’t 
really think that was cross-curricular teaching.... I think we will consider 
cross-curricular teaching if we think it is needed.  
 
K: What are the factors in which the school does not implement cross-curricular 
teaching? 
F: I think it’s the design of the curriculum. First of all, it is about the problem of 
teachers’ knowledge. From the angle of English teachers, of course we don’t have any 
problem. But when music crosses with English, and if the music teacher does not have 
good standard of English or vise versa if the English teacher is not a musical person, 
he or she might be reluctant to do this. Umm…I’m not sure if teachers will feel 
“reluctant” or not. But usually for our school’s curriculum planning, it just happens 
within the subject, it only involves other subjects when there are not enough human 
resources and has to share the workload with other subject teachers.  
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K: So the usual practice of your school is that individual subject will just plan their 
own subject’s curriculum, right? 
F: Yes.  
 
K: As a panel head, will you have a lot of pressure in carrying out the curriculum 
reform? 
F:  I think it’s all about the balance. The four main curriculum reform, which include 
GE programme, reading workshop, intervention and enrichment, I think all of them 
are suitable, but whether you can make a balance among the four main curriculum 
reform, this is a problem.  
 
K: Have you ever heard of cross-curricular teaching? 
F: Yes. 
K: In what way did you head this term? 
F: In the working environment. I heard of this term in recent years. Through our 
curriculum coordinator, she will talk about the cross-curricular teaching of other 
subjects.  
K: Is cross-curricular teaching important to your students? 
F: As an English teacher, I hope that they can use English as a tool to learn more 
knowledge. In thinking such perspective, I think it is important. For example, 
sometimes I need to take students to go outing like General Studies day. Although I 
am not a GS teacher, I need to take students out due to shortage of human resources. I 
usually use English to communicate with my students and even in such situation, I 
will use English as well.  
 
K: So that means in they can learn more English vocabulary on General Studies when 
you are here? 
F: If I know the GS content. This is the problem about knowledge. For the last GS 
outing, we went to the Space Museum. And if I do not know the English translation of 
the exhibits, how can I talk to them? This is the limitation of the teachers’ knowledge.  
 
K: You have mentioned about time constraints. Can you elaborate more on that?  
F:  We have to catch up with our own syllabus. I don’t have time and space to cater 
for the other subjects.  
K: Do you have time to plan cross-curricular teaching? 
F: If we really need to carry out cross-curricular teaching then we need to plan. If we 
need to plan then we will spare time on it. If we spare time on this aspect then we will 
put less time on the other aspect. This is to make a balance.  
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K: Do you have time to discuss with your colleagues on cross-curricular teaching? 
F: If we really need to carry out then we must discuss with them. But it will be quite 
difficult for carrying out such co-plan. In usual practice, the English panel will just 
have meeting within the English panel. But if we carry out cross-curricular teaching, 
we must cooperate with the other colleagues. It will be quite hard because we might 
not understand what the other subjects are about and so as the others. 
 
K: So why can’t cross-curricular teaching be the top priority of your school?  
F: Because there are other aspects on the top priority.  
K: So why the other aspects are on the top priority? 
F: Because in these few years, our school’s focus in on drama. I can’t say our school 
has achieved this just after a short period of time. For reading workshop, I can’t say 
our school has achieved after a year. So when I see these aspects are still developing, I 
cannot include some new aspect on the curriculum.  
 
K: When you are teaching, have you tried to make links on other subjects?  
F: I will touch on but will not be the main focus. 
K: For example? 
F: Moral and civic education… Chinese history… sometimes I will touch on these 
aspects. But due to the knowledge problem, sometimes I do not know how to translate 
the specific words.   
 
K: So apart from the curriculum guide offered by EDB, have you ever attended any 
workshops regarding this aspect? 
F: For English training workshops, I don’t think there are many workshops offered by 
the Education Bureau regarding this aspect. For the whole curriculum, I think there 
are just a few… 
 
K: Do you think it is necessary to carry out cross-curricular teaching in Hong Kong 
school context? 
F: If it is to promote English, I think it is necessary to carry out. But in reality, it’s 
really difficult because there are a lot of challenges.  
 
K: As a panel head, do you think you have the power to be the change agent to carry 
out cross-curricular teaching? Are you confident? 
F: I think I have the “urge” but not the power. Does power relate to authority? I will 
say I have the mission to do so. Umm…how should I say? I think it really depends on 
the school curriculum objective. If the school thinks a particular aspect is important 
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and is good for our students, of course I need to comply with the school policy. I think 
I have the responsibility to carry out.  
K: Are you confident to carry out cross-curricular teaching? 
F: I think I don’t have enough knowledge.  
K: How about if the EDB provides a lot of workshops for you to carry out 
cross-curricular? 
F: I think the workshops only teach us the skills but I still think I am not 
knowledgeable in other subjects. This cannot be learnt from the workshops.  
K: How about time? 
F: I think we can still spare time if we need to carry out. But for knowledge, it takes 
time to learn.  
 
K: Do you think textbook is one of the factors influence cross-curricular teaching? 
F: No, absolutely not. I think I’m quite flexible in adopting the textbook. For my class, 
I will provide students with more extra materials if they have already mastered the 
knowledge in the textbook. That means I can spare time to work on other aspects of 
teaching.  
K: Most of the teachers think that time and resources are the largest factor influence 
cross-curricular teaching. What do you think? 
F: I think it’s not about the teaching time within the class, but the time to prepare the 
teaching materials, is even more pressing.  
K: Are there enough resources? 
F: I think we can search online, but sometimes there is a lot of limitation when I 
search online, for example, they need you to sign-up or pay for the resources. 
Sometimes the resources are limited to a particular country.  
 
K: Do you think the parents will support cross-curricular teaching? 
F: For the new policy, they are not reluctant to it at the beginning. But when the 
policy involves parents, they will not be happy about it. Some might be concern about 
giving extra workload for their children on homework. But in general, if they know 
that cross-curricular teaching can help their children to learn more, I don’t think they 
will object such kind of teaching.  
 
K: Do you think the school culture support cross-curricular teaching? 
F: I can’t say no because we haven’t started this yet so I can’t draw a conclusion. But 
of course there are a lot of hurdles, a lot of negotiations, compromise within the 
school. 
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K: Do you think the government provides support for cross-curricular teaching? 
F: I don’t think they have “large action” regarding cross-curricular teaching. If they 
have, we will be aware of this.  
 
K: For cross-curricular teaching, it requires the teacher to carry out assessment. Do 
you think this is a problem? 
F: Of course. Again, it’s a matter of knowledge and skills. Different subjects have 
their own assessment rubrics. So it will be quite difficult if we need to cooperate with 
other subjects in designing the assessment.  
 
K: I would like to ask how will you and the other teachers teach “read and discover”?  
F: Our practice is that for the mainstream classes, we must cover that page. And we 
have some small class in which the weaker students will be arranged to that class, for 
“read and discover”, the teacher will skip this part.  
K: So what is the teaching strategy in teaching “read and discover” 
F: We will treat it as comprehension. 
K: Will the teachers further discuss the topic covered in it? 
F: Yes, we will.  
K: How much time will you spend on teaching this part? 
F: About one period of lesson. And if you ask if it can relate to cross-curricular 
teaching, surely it can. Some of the topics are related to pollution, for example. It 
already “crossed” with General Studies. Some other topics like “Travelling”, 
“Favourite places in the world”, you can say it touches on the geography content or 
even some social issues. And…do you think news are related to cross-curricular 
teaching? News usually links with General Studies. We will regularly give some news 
for students to discuss. For example, recently we let students discuss a topic on 
“youths”, the ranking of youths in Asia and actually Hong Kong is in position 7. So in 
that lesson, the students were extremely involved in reading the news because they 
expected that Hong Kong will rank either position 1,2 or 3. So when the topic is 
related to them, they will be very engaged in the lesson.  
 
F: For this textbook, I can say it is just one of our texts, for primary six 
comprehension, we will touch on some liberal studies topics…. Which also includes 
some discussion questions and asking for students’ opinions. 
K: So will you go over the text with students before asking them to do? 
F: I will try my best to go through and I will teach like doing comprehension with 
them and I will allow students to do some group discussion.  
K: Where did you find these texts? 
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F: Mostly from the newspaper. I think these topics are closely related to General 
Studies. And it includes some bridging element because I want to let students know 
that when they enter secondary school, their liberal studies will mainly teach in 
English. We hope that students can read more text types. I make it as a pile of 
worksheets instead of the loose newspaper because I want them to get used to read 
different text types. And different text types have different structures. I know it will 
be better if the passage is printed like the original layout which will be more authentic, 
however due to the spacing and highlighting the vocabulary, there is some limitation 
in using the original text. 
F: And you know, we have theme-based project every year. This year it’s “English 
everywhere” and for example, we want to ask students to search for more information 
about different countries. When they do this project, they will have a chance to apply 
the skills they have learnt from other subjects. Such as generic skills, critical thinking, 
creativity. For example, some students have attended the drama course, they learnt 
that different characters have their interaction, and they will write the script. They do 
not only need to write, but they also need to do the role play. They have to apply the 
voice projection, other skills. So this project requires their application of other skills.  
K; So your school is not just textbook based. 
F: Yes. Especially for KS2 English learning, we implement a lot of different expertise, 
for example drama, script, presentation, etc. We hope that students can learn these 
skills and apply into our curriculum. And not just learning through textbook.  
 
K: How about National Geographic?  
F: Yes, it covers General Science and also language arts. For assessment, we will 
assess both areas. Our practice is that when we receive that issue, we will co-plan the 
teaching contents and will go through the book and do the assessment afterwards. 
This is not included in the examination so there is no pressure if the schedule is left 
behind. 
K: So why did your school have such idea of teaching national geographic? 
F: We had such ideas because for KS1, students mainly read narrative texts. For KS2, 
we want students to read non-fiction. This is about fiction skills and non-fiction skills. 
Also, we think that students need to read different layout of texts so that they will get 
used to read more challenging texts. As the vocabulary in the texts are quite different, 
we do want to give pressure to our students so it is not included in the examination 
syllabus. You can say it is intensive and extensive teaching. We must go through this 
reading.  
K: So is the assessment related to cross-curricular? 
F: No, we just want to know about their understanding of language and knowledge.  
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K: How will you teach National Geographic? 
F: At first I will go over the powerpoint and ask students to highlight the main points. 
But then I discovered that students find it boring, so I divide students into groups of 
seven and assign each group with the different content. Each group needs to 
summarize the main ideas and supporting detail, and they have to do the presentation 
in front of the whole class. As they have attended a course about presentation skills, in 
which students learnt to summarize the main ideas and give supporting information, 
and do peer assessment after the presentation, I also use such method in teaching. This 
is to let students apply what they have learnt from the presentation workshop. After 
the presentation, I will go over the powerpoint and do a summary with students. If 
there are some difficult points, I will ask students to jot down the notes.  
 
K: So let’s go back to read and discover. How will you teach this part, like 
autobiography? 
F: I will recall students’ knowledge about biography in which they have learnt in 
primary five. Then I will teach them what is autobiography. As this passage is very 
simple and short for my students, I will not go through line by line. I will ask students 
to tell the difference between autobiography and biography. I will ask students to talk 
about the main idea in autobiography. Such as name, age, education. Then the main 
points about achievements. After that is again about achievement and experience. I 
tend to ask students the main point of this text and some factual question.  
F: And for chapter six... I think it is quite meaningless. It’s just about reading different 
text types to get the information. For this text, I have to teach students to distinguish 
“made of” and “made from”. I will ask students some concepts about made of and 
made from. So this part, we focus more on language and text type. I will also ask 
students to do some verbal presentation to use their own words to describe the 
products. So this part really depends on the text type. For example, this chapter is 
about pollution. There are a lot of different content that can be included in this topic. I 
think this part is not really good in this chapter. It also depends on students’ ability in 
teaching this part.  
K: So for “read and discover”, your teaching focus is more on comprehension skills? 
F: More on summary and scanning.  
 
F: Actually for our practice, we do not put “cross-curricular teaching” as the main 
target of our curriculum and then think of different measures to carry out. In contrast, 
we put learning English as the main target and then we think of different 
implementation. After that we realize it actually links with other KLAs. Sometimes 
unconsciously crossed with other subjects.  
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Interview with the School Principal 
Interviewer: K 
Interviewee: G 
 
K: What do you think are the purposes/advantages of cross-curricular teaching? 
G: I think there are two perspectives: The first one is to enrich students’ vocabulary. 
The second one is to let them apply the English skills they have learnt.  
K: For example? 
G: For example reading, they can learn to read different genres, for speaking, they 
have to learn different interviewing skills, presentation skills, etc. So these skills can 
also be applied in other subjects. 
 
K: Do you think it is easy for your school to implement cross-curricular teaching? 
G: It really depends. It depends on the theme that students can manage or not. For 
example, if we do some environmentally friendly issue, it will be okay. But in reality, 
I think it is difficult to “cross” with Chinese because it requires students a lot of 
translation skills. For primary English, we want students to think and learn in English, 
we are afraid that they will use “Chinglish” to learn. For General Studies, it will be 
the easiest subject to cross with. For Mathematics, it might also be possible to cross 
with like doing statistics.  
 
K: What are the main challenges of cross-curricular teaching?  
G: Teachers’ acceptance of this idea and this will directly affect whether they can help 
students master the aims of cross-curricular teaching and its strategies. If I just do 
cross-curricular teaching without any purpose, I don’t think it’s worth doing it.  
 
K: How about from teachers’ perspectives? What do you think are their main 
challenges? 
G: I think for the very experienced teachers, they won’t find any purpose in doing 
cross-curricular teaching. They will think that as long as students can learn English 
then that will be fine.  
K: Why? 
G: As they cannot see the advantages of cross-curricular teaching. For the 
experienced teachers, they believe that they just need to teach students grammar, 
communication skills, reading skills, etc. In this English curriculum, they will not 
think more about helping students to apply the skills in other subjects in the future. In 
addition, they will have a lot of extra workload in which they have to touch on every 
aspect in the curriculum reform superficially and in turn none of the aspect can do 
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well. I understand what they think. So as the school principal, I need to tell them 
about this idea. If they are able to do so, they can do it but no in a large scale. I need 
to tell them that for cross-curricular teaching, it helps students to link with their daily 
lives. If teachers only focus on teaching textbook, it will be disconnected with daily 
lives. So this is the way to tell teachers about the idea of cross-curricular teaching.  
 
K: So why didn’t your school put cross-curricular as a top priority in the school 
curriculum? 
G: Because we have a lot of other aspects that we need to focus on. I believe that 
Chinese, English and Mathematics are the tools for students to use in daily lives. If 
they can apply these skills in daily life, I think that’s good enough. For the textbooks 
nowadays, I think they are not authentic and can seldom links with daily lives. So we 
can’t only depend on textbooks, that’s why we have National Geographic, reading 
newspaper article, etc. I think these methods of learning can already implicitly include 
the elements of cross-curricular teaching.  
 
K: So what is the purpose of using textbook? 
G: For security, safety. Since English is a second language, parents can quantify how 
much their children have learnt by referring to the textbook.  
 
K: Do you think there is enough support from the government on implementing 
cross-curricular teaching?  
G: Not really detailed support, it only has such “name” of it. It really depends on the 
school’s belief and understanding of it. I think cross-curricular teaching has a lot of 
different interpretation. The CG’s interpretation might be different from what the 
school has interpreted and how the school practices such idea. My interpretation of 
cross-curricular teaching is that English is served as a tool for students to learn 
different knowledge and apply in daily lives.  
 
K: So the government never intervene your school’s development on cross-curricular 
teaching? 
G: Never. And I think they do not really emphasize this aspect.  
 
K: How about assessment? Do you think it is a constraint in carrying out 
cross-curricular teaching? 
G: If our school carries out cross-curricular teaching, I will not put assessment as the 
main concern. As the aim of cross-curricular teaching is to ask students to be practical, 
there is no point to do too much assessment. The outcome of cross-curricular teaching 
75 
 
is either they can be practical or they cannot be practical. If I want students to be 
practical, then I don’t need my students to do assessment.  
 
K: So why does your school have national geographic or theme-based learning?  
G: I think it’s all about “interest”. The textbooks cannot fulfill students’ interests. I 
want to expose students to more authentic English.  
 
G: If we really need to implement cross-curricular teaching, I will implement it in 
small-scale in which students can really apply the skills into other subjects but not 
implementing it superficially. Throughout the years, we use “theme” but we won’t 
regard it as cross-curricular. For setting the “theme”, for example “love”. We want the 
school to be alert and enhance students’ moral standard. I think the Western countries 
can implement cross-curricular teaching because English is their first language. I 
think the Western countries can implement cross-curricular teaching because English 
is their first language. They used English to teach all the subjects so it will be easier 
for students to understand. But in Hong Kong, English is our second language so it is 
more difficult for English to cross with other subjects. I think cross-curricular 
teaching is necessary but not important at this stage.  
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Interview with the Curriculum Coordinator 
Interviewer: K 
Interviewee: H 
 
K: What do you think are the purposes of cross-curricular teaching?  
H: I think it is to enhance students’ knowledge so that they will have deeper 
understanding. It can also avoid the repetition on the learning content between 
subjects. It can also use less time to teach more knowledge to students.  
 
K: Do you think it is easy or difficult to implement cross-curricular teaching?  
H: Not difficult in terms of the technical aspect. It depends on the topic of the 
cross-curricular teaching. We can’t implement cross-curricular teaching without 
having a purpose. So I think the difficulty really depends on the topic. It requires 
some strategy and skills to help students achieve the goal of cross-curricular teaching.  
 
H: Technically, it is not a problem because if you put cross-curricular teaching as the 
top priority, you will be willing to spend more time on it.  
 
K: Do you think there is enough support from the school? 
H: If we need to implement it, the school supports it.  
K: How about resources? 
H: It really depends on the scale and what kind of cross-curricular teaching is the 
school implementing. The scale of carrying out cross-curricular teaching determines 
the difficultly of it.  
 
K: Do you think it is worth spending time, effort on cross-curricular teaching? 
H: It depends on the content of it. If our school English curriculum implements 
cross-curricular teaching because we haven’t implemented it yet, it is meaningless. I 
should say there must be a purpose on implementing the curriculum. If that purpose is 
worthy, then it is worth spending time. If the curriculum is just implemented without a 
purpose, then it is not worth spending time.  
 
K: Who makes the decisions regarding which areas of curriculum reform the school 
implements? 
H: The school principal and I. For the larger issue, usually the school principal and I 
discuss and make the decision. But if the issue relates to the subject itself, the subject 
panel can also discuss and decide. For cross-curricular teaching, I can provide 
opinions for teachers because I will be more familiar with different subject curriculum. 
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So if some subject panel wants to carry out cross-curricular teaching, I will suggest 
them which subject and crosses with which subject. For some teachers who teach 
more than one subjects, they will suggest doing cross-curricular teaching if they see 
the linkage between subjects. For our school English curriculum, we have already 
implemented a lot of different areas of curriculum reform, and I think the English 
panel head hasn’t had any thought about the need to link with other subjects.  
 
K: Are there any other factors that affect the school’s ability to implement 
cross-curricular teaching on English curriculum? 
H: I think it’s a problem of second language. English is a second language, in terms of 
the content, how can it cross with other subjects? I think if English needs to cross with 
General Studies, it will be easier for students to understand the GS content using their 
first language. If we want students to learn more English vocabulary in that particular 
content, then we might use cross-curricular teaching. And if we want students to focus 
on reading a topic on GS, I think it will be better to read Chinese rather than English 
as Chinese is more suitable for children to learn. So it really depends on what we want 
students to learn.  
K: Apart from the content of cross-curricular teaching, are there any other factors that 
affect the school’s ability to implement cross-curricular teaching? 
H: Teachers’ understanding. How they perceive cross-curricular teaching and how 
they think about the rationale behind it. If they agree with the rationale behind, it will 
be more effective to implement it. So teachers’ support is also very important. If 
teachers do not believe in this, they will not be really supportive in carrying out.  
 
K: So the school principal mentioned that the theme-based learning, newspaper 
comprehension, national geographic, etc. also involve cross-curricular teaching 
element. What do you think?  
H: I think first of all we need to be clear about what is cross-curricular teaching. 
Cross-curricular teaching is that we have such implementation of curriculum, so we 
design different strategies based on this idea. But not we design some teaching 
materials and then we realize it is related to cross-curricular teaching. We have to be 
clear about it. Our English curriculum design is not based on cross-curricular teaching, 
but we just discover it touches on this aspect. From my perspective, this is not 
cross-curricular teaching.  
 
K: So what do you think EDB wants us to achieve in terms of cross-curricular 
teaching? (19:22) 
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H: I don’t think they want us to design a large scale of cross-curricular teaching. I 
think they want us to make linkage among different KLAs in which the different 
subjects will not develop independently.  
 
H: Our school will not specially carry out cross-curricular teaching. From my 
perspective, I think the scale of cross-curricular teaching does not necessarily be a 
large one. It can be carried out in small scale. And I don’t want our colleagues to have 
too much extra workload, so I will let them have a look different subject’s curriculum 
so that they can decide whether they want to cross with other subjects. We implement 
cross-curricular teaching in other subjects such as Chinese and General Studies. But 
to cross with English curriculum, I won’t put it as the top priority. As I don’t think it 
is necessary to do so. I think students can unconsciously learn the cross-curricular 
element. I don’t think we need to implement it just for the sake of it.  
 
K: Do you think textbook will limit teachers’ ability to do cross-curricular teaching? 
H: Yes, definitely. I think textbook is a large limitation for both teachers and students. 
For our school, textbook is the main teaching materials. Then we have some extension 
teaching materials but we adopt textbook as the leading role in teaching.  
K: Some textbooks’ design might have already included the cross-curricular teaching 
element but teachers might not realize it, what do you think? 
H I think the design of the textbook is not based on cross-curricular. I think they just 
want to let the others think that they have involved different areas. 
 
K: Did the EDB provide workshops for teachers about cross-curricular teaching? 
H: I think so. But not many. 
K: How about for English? 
H: I don’t really see there is any… but I can’t say no. There is some information on 
their website. If EDB really emphasize on carrying out cross-curricular teaching, they 
will stimulate a lot of schools and carry out workshop for sharing.  
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Appendix D: Analysis of questionnaires and transcriptions 
 
Data begins with – is extracted from the results of questionnaire  
Data begins with “ and ends with ” is extracted from the interview transcripts  
4.1 English teachers’ understanding of cross-curricular teaching 
 4.1.1 Widening 
students’ 
knowledge 
4.1.2 
Increasing  
students’ 
learning 
motivation 
4.1.3 Enhancing 
students’ 
English skill 
4.1.4 Relating 
similar topics 
among subjects 
Teacher 
A 
- Help students 
to think and learn 
in a broader view 
 
 -To promote 
English as a tool 
for learning 
different subjects/ 
topics, 
 
Teacher 
B 
-Learn more 
universal 
knowledge 
-worth, 
because it 
can arouse 
students’ 
learning 
motivation 
  
Teacher 
C 
-Students can 
learn more in 
different  
aspects 
- It’s worth 
because students 
can learn more 
and arouse their 
interest 
- arouse their 
interest 
 “In my previous 
experience, 
there was a 
theme in 
English focused 
on China, so for 
music we would 
sing some songs 
related to the 
Chinese culture. 
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There was also 
a theme which 
focused on 
food, so we 
would sing 
some songs 
related to this 
topic. And this 
was how we 
carry out 
cross-curricular 
teaching.” 
Teacher 
D 
- It’s worth 
because students 
can learn more 
  “Just like in one 
of the Primary 3 
English 
teaching 
contents, we 
need to teach 
‘look 
after’…and 
actually this 
touches on the 
content in 
General Studies. 
So when 
General Studies 
involves this 
topic, we can 
cross over it and 
talk about this 
topic as well.” 
Teacher   -Learn English  
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E through different 
aspects of 
subjects, e.g. I.T 
 
English 
Panel 
Head 
- to provide a 
global 
perspective 
 
 -To promote 
English as a tool 
for learning 
different subjects/ 
topics 
“at the same time 
students can 
enrich and 
consolidate their 
English skills.” 
 
4.2 Factors influence this curriculum reform on cross-curricular teaching 
 4.2.1 Personal domain 
4.2.1.1 Teachers’ knowledge 4.2.1.2 Teachers’ 
beliefs 
4.2.1.1.1 
Knowledge on 
cross-curricular 
teaching 
4.2.1.1.2 
Knowledge on 
other subjects 
 
Teacher A Have you heard of 
this term in your 
pre-service 
training? “No” 
-English teachers 
may not know 
other subject areas 
well. 
Do you think you 
have the power to 
carry out 
cross-curricular 
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teaching? “No” 
“I won’t suggest this 
reform”. 
Teacher B Have you heard of 
this term in your 
pre-service 
training? “No” 
 Do you think you 
have the power to 
carry out 
cross-curricular 
teaching? “No” 
“I won’t suggest this 
reform”. 
Teacher C Have you heard of 
this term in your 
pre-service 
training? “No” 
 Do you think you 
have the power to 
carry out 
cross-curricular 
teaching? “No” 
“We will be blamed 
by other teachers” 
Teacher E Have you heard of 
this term in your 
pre-service 
training? “No” 
“We usually hear 
this term in the 
staff meeting”. 
“Teachers have to 
reach the 
benchmark in order 
to teach different 
subjects” 
Do you think you 
have the power to 
carry out 
cross-curricular 
teaching? “No” 
“I will follow the 
mainstream of 
teachers” 
English Panel 
Head 
Have you heard of 
this term in your 
pre-service 
training? “No” 
“...when Music 
crosses with 
English, and if the 
Music teacher does 
- Not quite (easy) to 
implement 
cross-curricular 
teaching, taking into 
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“I heard of this 
term in recent 
years through our 
Curriculum 
Coordinator. She 
will talk about the 
cross-curricular 
teaching of other 
subjects”. 
not have good 
standard of English 
or vise versa if the 
English teacher is 
not a musical 
person, he or she 
might be reluctant 
to do this” 
“I think the 
workshops only 
teach us the skills 
but I still think I 
am not 
knowledgeable in 
other subjects. This 
cannot be learnt 
from the 
workshops.” 
account teachers’ 
initiatives. 
“If the school thinks a 
particular aspect is 
important and is good 
for our students, of 
course I need to 
comply with the 
school policy. I think I 
have the responsibility 
to carry out”. 
Curriculum 
Coordinator 
  “How they perceive 
cross-curricular 
teaching and how they 
think about the 
rationale behind it. If 
they agree with the 
rationale behind, it 
will be more effective 
to implement it. So 
teachers’ support is 
also very important. If 
teachers do not 
believe in this, they 
will not be really 
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supportive in carrying 
out” 
School 
Principal 
  “Teachers’ acceptance 
of this idea and this 
will directly affect 
whether they can help 
students master the 
aims of 
cross-curricular 
teaching and its 
strategies.” 
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4.2 Factors influence this curriculum reform on cross-curricular teaching 
 4.2.2 Micro level change environment 
4.2.2.1 Internal school support 4.2.2.2 
External 
school 
based 
support 
4.2.2.1.1 
Time and 
workload 
4.2.2.1.2 
Cooperatio
n with 
colleagues 
4.2.2.1.3 
Resources 
4.2.2.1.4 
School 
curriculum 
 
Teacher A -Limited time 
“We haven’t 
even finished 
our English 
curriculum 
planning, 
how can we 
discuss with 
other 
colleagues on 
cross-curricul
ar teaching?” 
    
Teacher B -Time 
management 
-co-operatio
n with other 
colleagues 
-teaching 
aids 
design 
-possible to 
implement 
if the 
curriculum 
plan is 
clearly 
designed 
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and the 
target is 
clearly 
stated 
Teacher C -Not enough 
time to talk 
about the 
topic and 
planning 
 
-co-operatio
n with other 
colleagues 
   
Teacher D -Not much 
time to 
discuss the 
topics. 
 
-co-operatio
n with other 
colleagues 
“We do 
not have 
many 
resources 
regarding 
cross-curri
cular 
teaching.” 
 “The 
government 
did not give 
many 
resources 
regarding 
cross-curric
ular 
teaching”. 
Teacher E -Time 
constraint 
“We don’t 
even have 
time to cover 
our own 
teaching 
syllabus… it 
will be more 
difficult to 
add 
cross-curricul
-it needs a 
lot of 
consensus 
between 
subject 
curriculum 
planning to 
make 
teaching 
more 
effective 
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ar teaching in 
our scheme 
of work” 
English 
Panel Head 
-Time 
constraints 
“We have to 
catch up with 
our own 
syllabus. I 
don’t have 
time and 
space to cater 
for other 
subjects” 
“I think it’s 
not about the 
teaching time 
within the 
class, but the 
time to 
prepare the 
teaching 
materials, is 
even more 
pressing.” 
-Time-tabling 
-co-plan 
meetings 
for 
discussion 
“there are a 
lot of 
hurdles, a 
lot of 
negotiations 
and 
compromise 
within the 
school” 
-Resource
s 
-it depends 
on the 
school’s 
focus or 
concern, 
and the 
curriculum 
developmen
t 
-“Because 
there are 
other 
aspects on 
the top 
priority” 
“I don’t 
think there 
were many 
workshops 
offered by 
the 
Education 
Bureau 
regarding 
this 
aspect…I 
don’t think 
they have 
large action 
regarding 
cross-curric
ular 
teaching. If 
they have, 
we will be 
aware of 
this” 
Curriculum 
Coordinator 
   “We 
implement 
cross-curric
ular 
teaching in 
“If 
Education 
Bureau 
really 
emphasizes 
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other 
subjects 
such as 
Chinese and 
General 
Studies. But 
to cross 
with 
English 
curriculum, 
I won’t put 
it as the top 
priority as I 
don’t think 
it is 
necessary to 
do so. I 
think 
students can 
unconscious
ly learn the 
cross-curric
ular element  
in the 
English 
curriculum” 
on carrying 
out 
cross-curric
ular 
teaching, 
they will 
stimulate a 
lot of 
schools and 
carry out 
workshops 
for 
sharing.” 
School 
Principal 
“they 
(teachers) 
will have a 
lot of extra 
workload in 
which they 
have to touch 
  “I think 
cross-curric
ular 
teaching is 
necessary 
but not 
important at 
“not really 
detailed 
support” 
“it only has 
such name 
of it”. 
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on every 
aspect in the 
curriculum 
reform 
superficially 
and in turn 
none of the 
aspects can 
do well”. 
this stage in 
our English 
curriculum”
. 
4.2 Factors influence this curriculum reform on cross-curricular teaching 
 4.2.3 Macro level change environment 
4.2.3.1 Design of textbooks 
and teaching materials 
4.2.3.2 Language across the 
curriculum 
  
Teacher A   
Teacher B   
Teacher C   
Teacher D “Textbook is one of the reasons 
of not able to carry out 
cross-curricular teaching” 
 
Teacher E “As different subjects use their 
own textbooks, it’s not possible 
to do cross-curricular teaching 
because the topic that the other 
subjects are teaching is actually 
not related to our subject.” 
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English Panel 
Head 
Read and discover: “treat it as 
comprehension…tend to ask 
students the main point of this 
text and some factual 
question.” 
National Geographic: “to read 
non-fiction…get used to read 
more challenging texts” 
 
Newspaper article 
comprehension: “get used to 
read different text types” 
 
Curriculum 
Coordinator 
“I think textbook is a large 
limitation for both teachers and 
students. For our school, 
textbook is the main teaching 
materials. Then we have some 
extension teaching materials 
but we adopt textbook as the 
leading role in teaching”. 
“Cross-curricular teaching is 
that we have such 
implementation of curriculum, 
so we design different 
strategies based on this idea. It 
is not about designing some 
teaching materials and then we 
realize it is related to 
cross-curricular 
teaching….Our English 
curriculum design was not 
“English is a second language, in 
terms of the content, how can it 
cross with other subjects? I think 
if English needs to cross with 
General Studies, it will be easier 
for students to understand the 
GS content using their first 
language. If we want students to 
learn more English vocabulary 
in that particular content, then 
we might use cross-curricular 
teaching. But if we want 
students to focus on reading a 
topic on GS, I think it will be 
better to read in Chinese rather 
than English as Chinese is more 
suitable for children to learn”.. 
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based on cross-curricular 
teaching, we just realized it 
touched on this aspect after 
designing these teaching 
materials. From my 
perspective, this is not 
cross-curricular teaching” 
School Principal “For the textbooks nowadays, I 
think they are not authentic and 
can seldom link with daily 
lives. So we can’t only depend 
on textbooks. That’s why we 
have National Geographic, 
newspaper article 
comprehension, etc. I think 
these methods of learning have 
already implicitly included the 
elements of cross-curricular 
teaching” 
“I think the Western countries 
can implement cross-curricular 
teaching because English is their 
first language. They used 
English to teach all the subjects 
so it will be easier for students to 
understand different subject 
knowledge. But in Hong Kong, 
English is our second language 
so it is more difficult for English 
to cross with other subjects, 
whereas it is easier for Chinese 
to cross with other subjects” 
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Appendix E: Primary Longman Express 6B Chapter 6 Read and Discover 
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Appendix F: Primary Longman Express 6B Overall plan  
This appendix presents the design of ‘read and discover’ that includes generic skills. 
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Appendix F: Primary Longman Express 6B Overall plan  
This appendix presents the design of the textbook that includes different modules. 
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Appendix F: Primary Longman Express 6B Overall plan  
This appendix presents the design of the textbook that includes different modules. 
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Appendix G: School’s other teaching materials: National Geographic 
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Appendix G: School’s other teaching materials: National Geographic 
This appendix presents the design of the National Geographic include different 
learning objectives and has potential to cross with other subjects 
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Appendix H: Schools’ other teaching materials: Newspaper article 
comprehension 
This appendix presents the design of the newspaper article comprehension, which has 
potential of cross-curricular teaching. The discussion part enables students to develop 
their generic skills.  
 
 
